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Mission Statement

Our mission at Martha P. King Elementary School will be to develop independent and secure individuals capable of adapting productively to an ever-
changing world. We will teach essential skills and promote a personal lifelong love of learning.

Vision

N/A

Demographics & Performance Information

Nevada Report Card

In compliance with federal and state law, Nevada’s K-12 Accountability Portal provides detailed information about each school’s student and staff demographics and school
performance rating, a star-rating system based on the Nevada School Performance Framework (NSPF). You can find our School Rating Report at
https://nevadareportcard.nv.gov/DI/nv/clark/martha p. king elementary school/nspf/
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Comprehensive Needs Assessment

Student Success

Student Success Areas of Strength

Martha P. King Elementary School continued to demonstrate strong academic performance during the 2025-2026 school year. During the 2024-2025 Nevada School Performance
Framework cycle, the school earned a 4-Star designation with an adjusted index score of 73.8. The school earned the maximum 25 points available in the Academic Achievement
Indicator, with proficiency rates of 59.0% in Mathematics, 66.6% in English Language Arts, and 43.8% in Science. These proficiency rates exceeded district averages in all content
areas.

Results from the 2025-2026 i-Ready Diagnostic indicate that the majority of students were performing at or near grade-level expectations. In Reading, 57% of students were
performing Mid or Above Grade Level or Early On Grade Level, while an additional 25% were performing One Grade Level Below. In Mathematics, 49% of students were
performing Mid or Above Grade Level or Early On Grade Level, while an additional 39% were performing One Grade Level Below. As a result, 82% of students in Reading and 88%
of students in Mathematics were performing within one grade level of expectations.

MAP Growth data from Spring 2026 further support these positive outcomes. In Mathematics, students achieved national achievement percentiles of 75, 85, and 65 in grades 3, 4, and
5 respectively. In Reading, students achieved national achievement percentiles of 75, 83, and 72 in grades 3, 4, and 5. These results indicate that students at Martha P. King
Elementary School continue to perform above national norms in both Reading and Mathematics.

These multiple measures of achievement and growth demonstrate that the majority of students at Martha P. King Elementary School are performing at or near grade-level
expectations and continue to make progress toward academic proficiency.

Student Success Areas for Growth

Despite strong schoolwide achievement outcomes, Students with Disabilities (SWD) remain the school's primary area for growth. Although the school demonstrated significant
improvement in subgroup performance during the 2024-2025 school year, current achievement and growth data indicate that Students with Disabilities continue to require targeted
support to improve academic outcomes and close performance gaps relative to comparable SWD subgroups throughout the state.

Results from the 2025-2026 i-Ready Diagnostic indicate that only 18% of Students with Disabilities were performing Mid or Above Grade Level or Early On Grade Level in
Reading, while 51% were performing Two Grade Levels Below or Three or More Grade Levels Below. In Mathematics, only 24% of Students with Disabilities were performing Mid
or Above Grade Level or Early On Grade Level, while 30% were performing Two Grade Levels Below or Three or More Grade Levels Below grade-level expectations.

MAP Growth data further support this need, as Students with Disabilities demonstrated inconsistent growth outcomes across grade levels in both Reading and Mathematics during the
2025-2026 school year. While overall school performance remains strong, additional focus is needed to ensure Students with Disabilities make accelerated academic growth and
continue to improve achievement outcomes. As Martha P. King Elementary School continues its ATSI improvement efforts, improving achievement and growth outcomes for
Students with Disabilities will remain a primary focus of the school improvement process.

Student Success Equity Resource Supports
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Student Group

English Learners

Foster/Homeless

Free and Reduced Lunch

Racial/Ethnic Minorities

King, Martha P. ES
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Challenge

English Learners may require additional language
supports to fully access grade level content and
demonstrate proficiency on grade level standards.

Students experiencing housing instability or placement
transitions may encounter interruptions in learning,
attendance, and access to academic supports.

Students from economically disadvantaged
backgrounds may face barriers that impact academic
performance and access to enrichment opportunities.

Students from racial and ethnic minority groups may
experience achievement gaps that impact academic
outcomes and access to advanced levels of
performance.
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Solution

1003a funding supports.
ATSI Designation

Teachers will provide instructional scaffolds, academic
language supports, and targeted interventions to
increase access to grade level curriculum. Student
progress will be monitored through classroom
performance, district assessments, and collaborative
team discussions to ensure supports are adjusted based
on student need.

Martha P. King Elementary will collaborate with district
support staff, families, and community agencies to
ensure students have access to academic resources,
intervention services, and social-emotional supports.
Student needs will be monitored to minimize barriers to
academic success and maintain continuity of learning.

The school will provide equitable access to high-quality
instruction, intervention services, tutoring opportunities,
and enrichment experiences. Student achievement data
will be reviewed regularly to identify needs and provide
targeted academic support designed to accelerate
learning and close achievement gaps.

Martha P. King Elementary will utilize student
achievement data to identify areas of need and provide
targeted instructional support. Teachers will implement
evidence-based instructional practices, monitor student
progress, and collaborate through PLCs to ensure all
students have access to grade level standards and
opportunities for academic success.
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Student Group Challenge Solution

Martha P. King Elementary will utilize i-Ready data,
targeted intervention, and progress monitoring to
identify student needs and monitor growth. General
education and special education teachers will
collaborate through PLCs and student support
discussions to align interventions to grade level
standards. Special education teachers will receive
support and professional learning related to Tier I
curriculum and instructional practices to increase
student access to rigorous grade level content and
improve academic outcomes.

Students with IEPs continue to perform below grade

Students with TEPs level expectations in Egghsh Laqguage Arts and
Mathematics and experience achievement gaps when
compared to their non-disabled peers.

Problem Statements Identifying Student Success Needs

Problem Statement 1 (Prioritized): Students with Disabilities (SWD) remain the school's identified ATSI subgroup and continue to demonstrate achievement and growth outcomes
below those of comparable SWD subgroups throughout the state. Results from the 2025-2026 i-Ready Diagnostic indicate that 51% of Students with Disabilities in Reading and 30%
of Students with Disabilities in Mathematics were performing Two Grade Levels Below or Three Grade Levels Below grade-level expectations. While overall school achievement
remains strong, a significant percentage of Students with Disabilities are not making sufficient progress toward grade-level proficiency.

Critical Root Cause: Although systems for collaborative planning, intervention, and data analysis have been established, student achievement and growth data have not been
consistently used to identify, monitor, and adjust supports for Students with Disabilities. Additionally, special education staff have required additional support in developing expertise
with grade-level standards, Tier I instructional materials, and instructional practices. As a result, Students with Disabilities have not consistently received instruction and interventions
that are fully aligned to grade-level expectations, limiting opportunities for accelerated growth and movement toward grade-level proficiency.
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Adult Learning Culture

Adult Learning Culture Areas of Strength

Martha P. King Elementary School has established a structured Professional Learning Community (PLC) process that supports collaborative planning around grade-level standards,
common assessments, and instructional strategies. Throughout the 2025-2026 school year, grade-level teams regularly engaged in planning discussions focused on identifying priority
standards, selecting common assessments, and sharing instructional approaches designed to improve student learning.

The BAM PLC process has become a familiar structure for collaborative planning and has increased opportunities for professional dialogue among teachers. Staff members regularly
collaborated with colleagues to discuss instructional practices and identify strategies that supported student learning. These collaborative conversations have strengthened consistency
in instructional planning and increased teacher capacity to align instruction to grade-level standards.

Adult Learning Culture Areas for Growth

While the planning component of the BAM PLC process has become an established practice at Martha P. King Elementary School, implementation of the Results Meeting component
remains less consistent across instructional teams. Grade-level teams regularly engage in collaborative planning discussions centered on grade-level standards, common assessments,
and instructional strategies. However, opportunities for teachers to collaboratively analyze student performance data, discuss the effectiveness of instructional practices, and identify
reteaching needs have not occurred with the same level of consistency.

As the BAM PLC process continues to mature, additional emphasis will be placed on strengthening the Results Meeting component to ensure teams consistently engage in data
analysis, reflection on student outcomes, and instructional decision making. Particular focus will be placed on creating systems of accountability that document collaborative
discussions, monitor implementation of agreed-upon instructional strategies, and support teacher ownership of the PLC process. The implementation of a PLC documentation tool
will provide greater consistency across grade levels while maintaining flexibility for teams to engage in meaningful collaborative discussions aligned to student learning needs.

Adult Learning Culture Equity Resource Supports

Student Group Challenge Solution
1003a funding supports.
ATSI Designation
Teachers must effectively support language acquisition
English Learners while ensuring English Learners have access to grade- Classroom placement decisions are made to ensure EL
level content and academic discourse opportunities. students are taught by bilingual staff when possible.

Teachers receive support on implementing language
scaffolds embedded in Tier I instruction.
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Student Group

Foster/Homeless

Free and Reduced Lunch

Migrant/Title1-C Eligible

Racial/Ethnic Minorities

Students with IEPs

Challenge

Students returning from transitional housing face
ongoing SEL and basic needs concerns.

Economic challenges may impact student access to
educational experiences and resources outside of the
school environment.

Student mobility and communication barriers may
create challenges in maintaining continuity of
instruction and family engagement.

Maintaining culturally responsive instructional
practices requires ongoing reflection and professional
learning to ensure all students feel represented and
valued.

Students with IEPs continue to require highly
coordinated instructional support across general
education and special education settings. To ensure
equitable access to grade-level curriculum and
instruction, staff must possess a strong understanding of
grade-level standards, Tier I instructional materials,
accommodations, and specially designed instruction.

Problem Statements Identifying Adult Learning Culture Needs

King, Martha P. ES
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Solution

Staff maintain close coordination with St. Jude’s Ranch
and counselors. The leadership team oversees donation
management and ensures systems are in place for rapid
response to student needs (e.g., food, clothing).

Administration ensured continued participation in the
Community Eligibility Provision (CEP). Staff work
collaboratively to ensure equitable access to academic
support programs, intervention opportunities, and
school resources. Teachers monitor student progress and
provide additional support when barriers to learning are
identified.

Teachers utilize district-supported communication tools
and translation resources to maintain communication
with families. Staff collaborate to identify academic
needs and provide support following school transitions.

Teachers engage in professional learning focused on
culturally responsive instructional practices and utilize
instructional resources that reflect diverse perspectives
and experiences.

General education teachers, special education teachers,
and instructional facilitators collaborate through
Professional Learning Communities to analyze student
data, review progress toward goals, and identify
instructional strategies that support students with IEPs.
Additional professional learning opportunities will
support special education staff in developing expertise
with grade-level standards, Tier I curriculum resources,
and instructional practices to strengthen access to
rigorous grade-level instruction.
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Problem Statement 1 (Prioritized): Martha P. King Elementary School has established a structured Professional Learning Community (PLC) process that supports collaborative
planning around grade-level standards, common assessments, and instructional strategies. While the planning component of the BAM PLC process has become a regular practice
across grade levels, implementation of the Results Meeting component remains inconsistent. As a result, instructional teams do not consistently engage in collaborative analysis of
student performance data, reflection on instructional effectiveness, and identification of reteaching strategies. This inconsistency limits the school's ability to fully utilize the PLC
process to improve instructional practices and student outcomes.

Critical Root Cause: Although the BAM PLC process has been established and teachers have become familiar with its structure, implementation has relied heavily on informal
accountability measures. Without a consistent system for documenting discussions, monitoring outcomes, and ensuring follow-through, the Results Meeting component of the PLC
process has not been implemented with the same level of fidelity as the planning component. As a result, collaborative analysis of student data, instructional reflection, and reteaching
discussions vary across instructional teams.
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Connectedness

Connectedness Areas of Strength

Martha P. King Elementary School continues to prioritize student connectedness and social-emotional well-being through a multi-tiered system of supports. During the 2025-2026
school year, the school social worker expanded Tier II interventions through student check-in systems and targeted supports for students identified as needing additional social-
emotional assistance. Referrals to the school social worker increased throughout the year as students, families, and staff became more aware of the services and supports available.

The school also continued to utilize Panorama Survey data to identify areas of strength and need related to student connectedness and social-emotional learning. Survey results were
used to guide intervention efforts and inform decision making regarding student supports. In response to identified needs, Growth Mindset lessons were implemented during WIN
Time to provide students with opportunities to develop resilience, self-reflection, and strategies for overcoming academic challenges.

In addition to targeted social-emotional supports, schoolwide recognition programs, Positive Behavioral Interventions and Supports (PBIS), and community-building events continued
to foster a positive school culture. These efforts contributed to improvements in previously identified areas including emotional self-regulation and sense of belonging, while
increasing awareness and utilization of available student support services.

Connectedness Areas for Growth

Although Martha P. King Elementary School has expanded Tier 1l social-emotional supports through the implementation of student check-ins, targeted interventions, and Growth
Mindset instruction during WIN Time, Panorama Survey data indicate that Growth Mindset remains a significant area for improvement. Survey results showed that student responses
in this domain continue to rank below national averages, indicating a need for continued focus on developing Growth Mindset skills across the school.

Further analysis of Panorama Survey data revealed that many students do not consistently view mistakes as opportunities for learning or seek feedback from teachers to improve their
performance. While targeted interventions have provided support for identified students, schoolwide data suggest that additional Tier I social-emotional instruction is needed to
impact the broader student population.

During the 2026-2027 school year, efforts will focus on strengthening Tier I social-emotional learning opportunities through classroom-based instruction designed to promote Growth
Mindset, resilience, self-reflection, and help-seeking behaviors. Particular emphasis will be placed on helping students develop the skills necessary to learn from mistakes, seek
feedback, and persevere through academic challenges.

Connectedness Equity Resource Supports
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Student Group

English Learners

Foster/Homeless

Free and Reduced Lunch

Migrant/Title1-C Eligible

Racial/Ethnic Minorities
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Challenge

Language barriers may impact students' ability to fully
participate in school activities, develop strong peer
relationships, and access social-emotional supports.

Students experiencing housing instability may face
increased social-emotional stressors that impact school
connectedness, attendance, and engagement.

Students experiencing economic hardship may have
limited access to opportunities and resources outside of
school that support social-emotional development and
connectedness.

Frequent transitions between schools and communities
may impact students' ability to establish relationships
with peers and staff and feel connected to the school
environment.

Students benefit from seeing their backgrounds,
experiences, and perspectives reflected within the
school community and instructional environment.
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Solution

1003a funding supports.
ATSI Designation

Teachers utilize language supports and visual scaffolds
to ensure English Learners can actively participate in
classroom discussions and school activities. Translation
resources are used to strengthen communication
between the school and families.

The school collaborates with community organizations
and district resources to provide counseling services,
social-emotional supports, and family assistance
designed to reduce barriers to school engagement.

The school provides equitable access to student
supports, social-emotional learning opportunities,
school activities, and recognition programs that promote
belonging and engagement.

Staff work to ensure students are welcomed into the
school community and connected to available supports
and activities. Teachers utilize communication and
translation resources to build strong relationships with
students and families.

Staff foster an inclusive school culture through
culturally responsive practices, diverse instructional
materials, and opportunities for all students to
participate in school activities and leadership
opportunities.
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Student Group

Students with IEPs

Problem Statements Identifying Connectedness Needs

Challenge

Students with IEPs may require additional academic,
behavioral, and social-emotional supports to fully
engage in the school community and develop a strong
sense of belonging.

Solution

Students with IEPs are supported through collaboration
between general education teachers, special education
staff, counselors, and support personnel. Schoolwide
PBIS systems, MTSS processes, counseling services,
Growth Mindset instruction, and recognition programs
are utilized to promote student engagement, positive
peer interactions, and a sense of belonging.

Problem Statement 1 (Prioritized): Panorama Survey data indicate that Growth Mindset remains a significant area for improvement at Martha P. King Elementary School.
Although Tier II social-emotional supports have expanded, student responses in the Growth Mindset domain continue to rank near the 20th percentile nationally. Further analysis of
survey data revealed that only 26% of students reported that when they make a mistake on schoolwork, they ask their teacher for ways to improve. These results suggest that many
students do not consistently view mistakes as opportunities for learning or engage in help-seeking behaviors that support academic growth and resilience.

Critical Root Cause: While Tier II social-emotional supports have expanded through student check-ins, targeted interventions, and counseling services, Tier I social-emotional
instruction related to Growth Mindset has not been consistently implemented across all classrooms. As a result, many students have not received explicit instruction and regular
opportunities to develop skills related to perseverance, learning from mistakes, seeking feedback, and responding productively to academic challenges.
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Priority Problem Statements

Problem Statement 1: Students with Disabilities (SWD) remain the school's identified ATSI subgroup and continue to demonstrate achievement and growth outcomes below those
of comparable SWD subgroups throughout the state. Results from the 2025-2026 i-Ready Diagnostic indicate that 51% of Students with Disabilities in Reading and 30% of Students
with Disabilities in Mathematics were performing Two Grade Levels Below or Three Grade Levels Below grade-level expectations. While overall school achievement remains strong,
a significant percentage of Students with Disabilities are not making sufficient progress toward grade-level proficiency.

Critical Root Cause 1: Although systems for collaborative planning, intervention, and data analysis have been established, student achievement and growth data have not been
consistently used to identify, monitor, and adjust supports for Students with Disabilities. Additionally, special education staff have required additional support in developing expertise
with grade-level standards, Tier I instructional materials, and instructional practices. As a result, Students with Disabilities have not consistently received instruction and interventions
that are fully aligned to grade-level expectations, limiting opportunities for accelerated growth and movement toward grade-level proficiency.

Problem Statement 1 Areas: Student Success

Problem Statement 2: Martha P. King Elementary School has established a structured Professional Learning Community (PLC) process that supports collaborative planning around
grade-level standards, common assessments, and instructional strategies. While the planning component of the BAM PLC process has become a regular practice across grade levels,
implementation of the Results Meeting component remains inconsistent. As a result, instructional teams do not consistently engage in collaborative analysis of student performance
data, reflection on instructional effectiveness, and identification of reteaching strategies. This inconsistency limits the school's ability to fully utilize the PLC process to improve
instructional practices and student outcomes.

Critical Root Cause 2: Although the BAM PLC process has been established and teachers have become familiar with its structure, implementation has relied heavily on informal
accountability measures. Without a consistent system for documenting discussions, monitoring outcomes, and ensuring follow-through, the Results Meeting component of the PLC
process has not been implemented with the same level of fidelity as the planning component. As a result, collaborative analysis of student data, instructional reflection, and reteaching
discussions vary across instructional teams.

Problem Statement 2 Areas: Adult Learning Culture

Problem Statement 3: Panorama Survey data indicate that Growth Mindset remains a significant area for improvement at Martha P. King Elementary School. Although Tier II
social-emotional supports have expanded, student responses in the Growth Mindset domain continue to rank near the 20th percentile nationally. Further analysis of survey data
revealed that only 26% of students reported that when they make a mistake on schoolwork, they ask their teacher for ways to improve. These results suggest that many students do not
consistently view mistakes as opportunities for learning or engage in help-seeking behaviors that support academic growth and resilience.

Critical Root Cause 3: While Tier II social-emotional supports have expanded through student check-ins, targeted interventions, and counseling services, Tier I social-emotional
instruction related to Growth Mindset has not been consistently implemented across all classrooms. As a result, many students have not received explicit instruction and regular
opportunities to develop skills related to perseverance, learning from mistakes, seeking feedback, and responding productively to academic challenges.

Problem Statement 3 Areas: Connectedness
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The following data were used to verify the comprehensive needs assessment analysis:

Comprehensive Needs Assessment Data Documentation

Student Success

Curriculum Based Measures

Grades

[-Ready

Multi-Tiered System of Supports (MTSS)
Nevada Alternate Assessment (NAA)
Nevada State Performance Framework (NSPF)
Smarter Balanced (SBAC)

Student Climate Survey, Student Voice
Tier I Instructional Materials Assessments
WIDA ACCESS for ELLs

WIDA Alternate ACCESS (WAA)
WIDA Screener

Adult Learning Culture

Equity data

Lesson Plans

Master schedule

Professional Development Agendas

Professional development needs assessment data
Professional learning communities (PLC) data/agenda/notes
School leadership data

Student Climate Survey

Teacher/Student Ratio

Connectedness

Attendance

Behavior

Community surveys and/or other feedback
Demographic data

Enrollment

PBIS/MTSS data

Perception/survey data

School safety data

Social Emotional Learning Data

Volunteer opportunities, attendance, and participation

King, Martha P. ES
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Inquiry Areas

Inquiry Area 1: Student Success

SMART Goal 1: By Spring 2027, the percentage of Students with Disabilities (SWD) performing in the Two Grade Levels Below or Three or More Grade
Levels Below placement categories on the Spring i-Ready Diagnostic will decrease by 10% from baseline, from 51% to 46% in Reading and from 30% to 27%
in Mathematics.

Formative Measures: i-Ready

Aligns with District Goal
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Improvement Strategy 1 Details Reviews
Improvement Strategy 1: Provide professional learning and ongoing support for special education teachers focused on grade-level Status Check EOY
standards, Tier I curriculum resources, instructional planning, and evidence-based instructional practices to increase access to rigorous Reflection
grade-level instruction for Students with Disabilities. Oct Feb June
Action Actions for Implementation Persongs) Timeline | Complete No review | No review
# Responsible
1 Provide professional learning on HMH Into Reading and district- Administration, 26-27SY
adopted instructional resources. RBG3, SEIF
) Include special education teachers in grade-level curriculum planning | Administration, 26-27SY
discussions. RBG3, SEIF
3 Conduct collaborative planning sessions between general education Administration, 26-27SY
and special education teachers. RBG3, SEIF
4 Provide instructional coaching and support related to standards- Administration, 26-27SY
aligned instruction. RBG3, SEIF
5 Monitor implementation through classroom observations and PLC Administration, 26-27SY
discussions RBG3, SEIF
Position Responsible: Administrator
Resources Needed: HMH Into Reading instructional materials
District-adopted mathematics curriculum resources
i-Ready Diagnostic reports
Professional learning opportunities focused on Tier I instruction
PLC collaboration time
Instructional facilitator support
Administrative support for classroom observations and feedback
Schoolwide and Targeted Assistance Title I Elements:
24,2.5,2.6
Evidence Level
Level 1: Strong: i-Ready
Level 2: Moderate: Data Analysis
Problem Statements/Critical Root Cause: Student Success 1
King, Martha P. ES School #901
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Improvement Strategy 2 Details Reviews
Improvement Strategy 2: Utilize i-Ready Diagnostic and progress-monitoring data to identify, monitor, and adjust supports for Students Status Check EOY
with Disabilities while increasing student ownership of learning through goal setting and data chats. Reflection
Ac;mn Actions for Implementation Person(s) Responsible | Timeline | Complete Oct Feb June
No review | No review
.. . . . .. . Administration, RBG3,
1 Review i-Ready Diagnostic data following each administration. SEIF, Teachers 26-27SY
) Identify Students with Disabilities performing Two Grade Levels | Administration, RBG3, 26-27SY
Below or Three or More Grade Levels Below. SEIF, Teachers
. . . . Administration, RBG3,
3 Establish progress-monitoring schedules for identified students. SEIF, Teachers 26-27SY
Utilize PLC meetings to analyze student achievement and growth | Administration, RBG3,
4 26-27SY
data. SEIF, Teachers
Conduct student data chats following each i-Ready Diagnostic Administration, RBG3,
5 . . 26-27SY
administration. SEIF, Teachers
Support students in establishing academic goals and monitoring Administration, RBG3,
6 26-27SY
progress toward those goals. SEIF, Teachers
Adjust interventions and instructional supports based on student Administration, RBG3,
7 26-27SY
performance data. SEIF, Teachers
Celebrate student achievement and growth throughout the school | Administration, RBG3,
8 26-27SY
year. SEIF, Teachers
Position Responsible: Administration
Resources Needed: i-Ready Diagnostic reports
i-Ready progress-monitoring reports
PLC collaboration time
Student data tracking tools
MTSS documentation forms
Infinite Campus student data
Administrative and instructional facilitator support
Evidence Level
Level 2: Moderate: PLC
Problem Statements/Critical Root Cause: Student Success 1
SMART Goal 1 Problem Statements:
King, Martha P. ES School #901
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Student Success

Problem Statement 1: Students with Disabilities (SWD) remain the school's identified ATSI subgroup and continue to demonstrate achievement and growth outcomes below those
of comparable SWD subgroups throughout the state. Results from the 2025-2026 i-Ready Diagnostic indicate that 51% of Students with Disabilities in Reading and 30% of Students
with Disabilities in Mathematics were performing Two Grade Levels Below or Three Grade Levels Below grade-level expectations. While overall school achievement remains
strong, a significant percentage of Students with Disabilities are not making sufficient progress toward grade-level proficiency. Critical Root Cause: Although systems for
collaborative planning, intervention, and data analysis have been established, student achievement and growth data have not been consistently used to identify, monitor, and adjust
supports for Students with Disabilities. Additionally, special education staff have required additional support in developing expertise with grade-level standards, Tier I instructional
materials, and instructional practices. As a result, Students with Disabilities have not consistently received instruction and interventions that are fully aligned to grade-level
expectations, limiting opportunities for accelerated growth and movement toward grade-level proficiency.
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Inquiry Area 2: Adult Learning Culture

SMART Goal 1: By Spring 2027, 100% of grade-level teams will implement and document the complete BAM PLC cycle, including Planning Meetings and
Results Meetings following each common assessment cycle, as evidenced through PLC Google Form submissions and administrative monitoring.

Formative Measures: PLC Planning/Results Google Form

Aligns with District Goal

Improvement Strategy 1 Details Reviews
Improvement Strategy 1: Implement and monitor the BAM PLC process through the use of Planning Meetings, Results Meetings, and a Status Check EOY
PLC documentation system designed to increase teacher ownership, accountability, and the use of student performance data to inform Reflection
instructional decisions. Oct Feb June
Action Actions for Implementation Persongs) Timeline | Complete No review | No review
# Responsible
Conduct Planning Meetings and Results Meetings utilizing the BAM PLC | Administration
1 26-27SY
process. & RBG3
) Utilize a PLC Google Form to document collaborative discussions, Administration 26-27SY
instructional decisions, and next steps. & RBG3
Analyze student performance data to identify instructional adjustments and | Administration
3 . . 26-27SY
reteaching strategies. & RBG3
4 Monitor implementation of PLC action steps through administrative Administration 26-27SY
feedback, collaboration, and classroom observations. & RBG3
Position Responsible: Administration
Resources Needed: PLC Google Form
PLC collaboration time
Common assessment data
i-Ready Diagnostic reports
Teacher planning time
Instructional Facilitator support
Administrative support
BAM PLC framework resources
Evidence Level
Level 2: Moderate: PLC
Problem Statements/Critical Root Cause: Adult Learning Culture 1
King, Martha P. ES School #901
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SMART Goal 1 Problem Statements:

Adult Learning Culture

Problem Statement 1: Martha P. King Elementary School has established a structured Professional Learning Community (PLC) process that supports collaborative planning around
grade-level standards, common assessments, and instructional strategies. While the planning component of the BAM PLC process has become a regular practice across grade levels,
implementation of the Results Meeting component remains inconsistent. As a result, instructional teams do not consistently engage in collaborative analysis of student performance
data, reflection on instructional effectiveness, and identification of reteaching strategies. This inconsistency limits the school's ability to fully utilize the PLC process to improve
instructional practices and student outcomes. Critical Root Cause: Although the BAM PLC process has been established and teachers have become familiar with its structure,
implementation has relied heavily on informal accountability measures. Without a consistent system for documenting discussions, monitoring outcomes, and ensuring follow-
through, the Results Meeting component of the PLC process has not been implemented with the same level of fidelity as the planning component. As a result, collaborative analysis
of student data, instructional reflection, and reteaching discussions vary across instructional teams.
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Inquiry Area 3: Connectedness

SMART Goal 1: By Spring 2027, student responses in the Panorama Growth Mindset domain will increase by at least 5 percentage points, and the percentage
of students reporting that they seek feedback from teachers after making a mistake will increase from 26% to 36%.

Formative Measures: Panorama Survey Data

Aligns with District Goal

Improvement Strategy 1 Details Reviews
Improvement Strategy 1: Implement a schoolwide Tier I Growth Mindset program through collaboration between classroom teachers, Status Check EOY
the school counselor, and support staff to develop students' resilience, perseverance, self-reflection, and help-seeking behaviors. Reflection
Action Actions for Implementation Persongs) Timeline | Complete Oct Feb June
# Responsible N . .
oreview | Noreview
Implement regular Growth Mindset lessons in general education Administration
1 26-27SY
classrooms. MTSS Team
5 Utilize Panorama Survey data to identify trends and monitor student Administration 26-27SY
connectedness and Growth Mindset. MTSS Team
3 Teach and reinforce strategies that promote perseverance, resilience, Administration 26-27SY
self-reflection, and help-seeking behaviors. MTSS Team
4 Collaborate with the school counselor to provide Tier I and Tier 11 Administration 26-27SY
social-emotional supports based on student needs. MTSS Team

Position Responsible: Administration

Resources Needed: School Counselor
Panorama Survey reports

Growth Mindset instructional resources
SEL curriculum materials

MTSS Team

Teacher collaboration time

PBIS and student recognition programs
Administrative support

Evidence Level
Level 1: Strong: Multi-Tiered Systems of Support (MTSS)

Problem Statements/Critical Root Cause: Connectedness 1

SMART Goal 1 Problem Statements:
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Connectedness

Problem Statement 1: Panorama Survey data indicate that Growth Mindset remains a significant area for improvement at Martha P. King Elementary School. Although Tier II
social-emotional supports have expanded, student responses in the Growth Mindset domain continue to rank near the 20th percentile nationally. Further analysis of survey data
revealed that only 26% of students reported that when they make a mistake on schoolwork, they ask their teacher for ways to improve. These results suggest that many students do
not consistently view mistakes as opportunities for learning or engage in help-seeking behaviors that support academic growth and resilience. Critical Root Cause: While Tier 11
social-emotional supports have expanded through student check-ins, targeted interventions, and counseling services, Tier I social-emotional instruction related to Growth Mindset
has not been consistently implemented across all classrooms. As a result, many students have not received explicit instruction and regular opportunities to develop skills related to
perseverance, learning from mistakes, seeking feedback, and responding productively to academic challenges.

King, Martha P. ES School #901
Generated by Plan4Learning.com 22 0f25 August 13, 2026 8:07 AM



Funding Source

General Funds Allocation

Amount

$3,195,469.68

Plan Notes

Purpose(s) for which funds are used

Licensed & Support Staff and ($52,960.16) General Supplies

Applicable Goal(s)

Goal 1, 2, and 3

At-Risk Weighted Allocation $84,340.34 Licensed Staff Goals 1, 2, and 3
EL Weighted Allocation $6,724.80 Licensed Staff Goals 1,2, and 3
General Budget Carryover $9,000

At-Risk Weighted Carry Forward $0

EL Weighted Carry Forward $0

Title I 1003(A) $12,978.32 i-Ready Learning Path Goals | and 2

King, Martha P. ES
Generated by Plan4Learning.com

23 of 25

School #901
August 13, 2026 8:07 AM




School Continuous Improvement (CI) Team

Team Role Name Position

CI Team Member Michelle Godfrey Librarian-Teacher
CI Team Member Brianna Egan Teacher

CI Team Member Andrea Brailsford Teacher

CI Team Member Alex Frye Teacher

CI Team Member Mike Pacini CSM

CI Team Member Annaliese Rogers RBG3

CI Team Member Jana Krull SEIF

CI Team Lead Jason Schrock Principal
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Community Outreach Activities

Activity Date Lesson Learned
Review of Year-End Goals
SOT Meeting - SIP Approval (Act3 / Act 1) 5/20/26 Discussion of Act 1 Process
Leadership Council Meeting 6/16/26 Review of SIP Goals
PAC Executive Board Meeting 6/12/26 Family Engagement Input
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